Report on student and staff feedback for Clinical Epidemiology element 2006/2007 (SB, YBS)

Tutors feedback

Tutors were asked to feedback after every session. A few minor errors and areas needing clarification were identified and corrections will be made by the course organisers for next year’s course handbook. Most tutors felt that there was sufficient time to cover everything for all sessions apart from session 2 which, although was shortened from last year, still contains a lot. Several tutors found that session 9 on confounding was quite short as much of the ideas and concepts had been covered in previous sessions. Several tutors felt that the material on genetic epidemiology should be removed for next year as it is covered much better in the fourth year and there is little time to go through it in any detail at this stage. Tutors found that the SIDs example in the first week and using their own examples was well received and helped students to see the relevance of the course early on. One tutor felt that bias is not well dealt with in the handbook and that it may be better covered under a separate section as different types are introduced within specific study designs but many are present in other study designs as well. 

Student quantitative feedback

All students were requested to complete a feedback form (see Appendix I), which was completed by 220/248 students. Feedback was very similar to previous years. 95% of students understood at least 50% of the tutorial sessions and 96% agreed that the sessions were interactive. Around 10% more than last year found the course enjoyable, and marginally more than last year (91% compared to 87%) felt that their tutor was able to make the subject interesting, comprehensible and enjoyable. Fewer students appeared to use the CAL questions throughout the course, many appeared to be unaware of it. Many students gave additional comments at the end of the questionnaire. Overall, students found the course enjoyable and well organised. Main areas for improvement were the requirement for breaks in tutorials that took the full 2 hours, more guidance with the mathematical content, a revision session closer to the examination.

Student qualitative feedback

One student from each tutorial group was invited (at random) to attend a focus group facilitated by the course lead. 14 students attended. In general the course was very well received and students were convinced of the relevance to their future careers early on in the course. There was a disparity in the length of the sessions across tutors, some regularly using the full 2 hour slot and others taking an hour and a half. The students did not appear to mind this but felt that there should be a break in the longer sessions. There was a little more concern than in the last few years about whether or not A level maths/stats had been studied and it was again suggested that groups be decided on this basis. The main concern seemed to be that those without A level experience felt unable to ask questions. A revision session part way into the course was suggested. Even more students than usual were unaware of the CAL sessions until much later in the course and very few used it during the course itself. Students enjoyed the DIE and felt it was very helpful to bring the course together. They felt that it would be very useful to have more practice during the tutorial sessions in designing their own studies and that this might break up the sessions a little and encourage everybody to participate. Students felt that linking the course with the library sessions was a good idea and that it would be enjoyable to conduct a search as one of the homeworks.

Proposed changes to be confirmed at tutor meeting – June/July 2007

· More attempts to ensure that all tutors give students information and guidance on the CAL sessions at the beginning of the course. 

· A new homework session later on in the course to link in with the sessions run by the library to search literature databases. 

· A few tutorial questions changed to incorporate more practice at designing studies rather than interpreting others’.

· A maths revision session part way into the course.

· Session 9 – consider implementing into other sessions.

· The genetic element will be removed from session 10.

· Delay session 11 and have as a purely revision session.

· The handbook will undergo editing in light of individual tutor feedback.

Appendix I: Student feedback form 

Clinical Epidemiology Course 2006/2007

Student Feedback

Name of tutor ___________________________________

We value your views about teaching and take notice of them in developing future courses.  Please tell us your views of the course using the questionnaire below.  Please tick in one box for each question.

A: Tutorial
Was the amount of the time allotted for the tutorials?



1. Too much

2. About right

3. Too little

(


(


(
On average, how much of the tutorial sessions did you understand?

1. >75%
2. 50-75%
3. 25-50%
4. <25%

(

(

(

(
How would you rate your overall level of enjoyment of the tutorials?



1. Excellent
2. Good

3. Satisfactory
4. Poor

5. Very poor

(

(

(

(

(


Overall, would you say that the tutorials were interactive and that you had an opportunity to contribute and ask questions?

1. Strongly agree
2. Agree
3. Disagree
4. Strongly disagree

(


(

(

(
How would you rate your tutor’s ability to make the subject interesting, comprehensible and enjoyable?

1. Excellent
2. Very good
3. Satisfactory
4. Poor

5. Very poor

(

(

(

(

(


Overall would you say that the weekly homework was a useful exercise?

1. Strongly agree
2. Agree
3. Disagree
4. Strongly disagree

(


(

(

(
B: Computer assisted learning (CAL) session

Did you do the CAL exercises?

1. Yes, most weeks
2. Some of the time
3. Rarely or never

(


(


(
Did you find the self-assessment questions useful?

1. Yes, very much
2. Yes, partially

3. No, not at all

4. Never did them

(


(


(


(
Did you find the self-assessment questions?

1. Too easy

2. About right

3. Too difficult

4. Never did them

(


(


(


(
How would you rate your overall level of enjoyment of the CAL sessions?

1. Excellent
2. Good

3. Satisfactory
4. Poor

5. Very poor

(

(

(

(

(


What do you feel could be done to improve the CAL exercises? (Use the space below for your comments)

…
C: Comments on course in general

How would you rate the clarity and usefulness of the handbook?

1. Excellent
2. Good

3. Satisfactory
4. Poor

5. Very poor

(

(

(

(

(


How would you rate this Clinical Epidemiology blackboard site?

1. Excellent
2. Good

3. Satisfactory
4. Poor

5. Very poor

(

(

(

(

(


How could we improve this blackboard site? (Use the space below for your comments)

…

At the beginning of the course, students often cannot understand why they need to study epidemiology and biostatistics to be a good doctor. Now that you have completed the course do you think that having the ability to interpret and understand evidence is a useful skill?

1. Strongly agree
2. Agree
3. Disagree
4. Strongly disagree

(


(

(

(
One of the objectives of the course is to make students more critical of what they are told by “experts” and have the confidence to ask and answer questions themselves. Do you feel that this course has helped you to achieve this?

1. Yes, very much
2. Yes, partially

3. No, not at all

(


(


(
How can we improve the course? (Use the space below for your comments)

…

Appendix II: Student feedback from 2003 to 2007

	
	2003/2004

n=239 (%)
	2004/2005

n=263 (%)
	2005/2006

n=248 (%)
	2006/2007

n=220 (%)

	(where % do not add up to 100 some students have left questions blank)

	A: Tutorial

	Was the amount of the time allotted for the tutorial?

	Too much
	10.9
	29.7
	24.2
	19.1

	Just right
	85.8
	68.8
	73.4
	79.10

	Too little
	3.4
	1.5
	2.4
	1.8

	
	
	
	
	

	Overall, how much of the tutorial session did you understand?

	>75%
	42.3
	41.1
	55.7
	54.1

	50-75%
	44.4
	48.3
	39.5
	40.9

	25-50%
	10.9
	8.8
	4.4
	3.6

	<25%
	2.1
	1.5
	0.4
	0.9

	
	
	
	
	

	How would you rate your overall level of enjoyment of the tutorial?

	Excellent
	6.3
	3.0
	6.1
	10.5
	

	Good
	33.5
	24.7
	33.1
	46.8
	

	Satisfactory
	43.1
	49.8
	38.7
	30.9
	

	Poor
	13.4
	16.4
	16.9
	9.6
	

	Very poor
	3.8
	5.3
	5.2
	2.3
	

	
	
	
	
	

	Overall, would you say that the tutorials were interactive and you had an opportunity to contribute and ask questions?

	Strongly agree
	45.6
	38.4
	44.0
	49.6

	Agree
	50.63
	57.0
	52.0
	46.4

	Disagree
	3.35
	4.2
	4.0
	3.6

	Strongly disagree
	0.4
	0.4
	0.0
	0.0

	Over the whole course how would you rate your tutor’s ability to make the subject interesting, comprehensible and enjoyable?

	Excellent
	29.3
	20.9
	27.9
	27.7
	

	Very good
	42.3
	39.2
	36.4
	45.0
	

	Satisfactory
	18.4
	25.1
	23.1
	18.6
	

	Poor
	2.9
	3.0
	8.9
	8.2
	

	Very poor
	7.1
	11.8
	3.6
	0.5
	

	
	
	
	
	

	Do you think the health-related stories were a good idea and should be continued?

	Yes
	91.6
	95.8
	96.8
	

	No
	7.5
	3.4
	3.2
	

	
	
	
	
	

	Overall, would you say that the weekly homework was a useful exercise?

	Strongly agree
	
	
	
	20.9

	Agree
	
	
	
	66.8

	Disagree
	
	
	
	11.8

	Strongly disagree
	
	
	
	0.0


	B: Computer assisted learning (CAL) session

	Did you do the CAL exercises?

	Yes, most weeks
	20.1
	21.3
	12.0
	7.7

	Some of the time
	43.1
	48.3
	35.9
	35.0

	Rarely or never
	36.8
	30.4
	52.0
	57.3

	
	
	
	
	

	Did you find the self-assessment questions useful?

	Yes, very much
	22.2
	22.4
	19.6
	5.9

	Yes, partially
	62.3
	69.2
	66.4
	40.0

	No, not at all
	11.7
	8.0
	14.0
	8.2

	Never did them
	-
	-
	-
	45.9

	
	
	
	
	

	Did you find the self-assessment questions?

	Too easy
	1.7
	0.8
	2.2
	1.4

	Just right
	87.5
	89.7
	91.8
	46.4

	Too difficult
	8.0
	9.1
	6.0
	4.6

	Never did them
	-
	-
	-
	46.4

	
	
	
	
	

	Did you access the CAL materials from a PC outside Canynge hall by using the web?

	Most weeks
	40.6
	48.7
	28.6
	
	

	Sometimes
	27.2
	25.9
	30.3
	
	

	Rarely or never
	29.3
	25.1
	41.2
	
	

	
	
	
	
	
	

	How would you rate your overall level of enjoyment of the CAL session?

	Excellent
	1.7
	1.1
	1.7
	1.4
	

	Good
	17.2
	17.5
	17.2
	15.5
	

	Satisfactory
	54.8
	61.6
	67.8
	50.5
	

	Poor
	19.3
	14.8
	10.3
	9.1
	

	Very poor
	2.9
	3.8
	3.0
	9.6
	

	

	Do you think that we should increase the number of CAL questions?

	Yes
	24.3
	31.6
	45.3
	

	No
	71.6
	67.7
	54.7
	

	
	
	
	
	

	C: Comments on course in general

	How would you rate the clarity and usefulness of the handbook?

	Excellent
	33.1
	33.8
	44.4
	45.0
	

	Good
	51.9
	50.6
	38.3
	44.1
	

	Satisfactory
	12.6
	12.9
	14.1
	7.3
	

	Poor
	2.5
	2.3
	3.2
	1.8
	

	Very poor
	0.0
	0.4
	0.0
	0.0
	

	
	
	
	
	

	How would you rate the organisation of the unit?

	Excellent
	22.6
	19.4
	33.2
	
	

	Good
	63.2
	63.9
	56.7
	
	

	Satisfactory
	14.2
	15.2
	9.7
	
	

	Poor
	0.0
	0.8
	0.0
	
	

	Very poor
	0.0
	0.4
	0.4
	
	

	
	
	
	
	

	How would you rate the Clinical Epidemiology Blackboard site?

	Excellent
	
	
	
	13.2

	Good
	
	
	
	61.4

	Satisfactory
	
	
	
	23.6

	Poor
	
	
	
	0.9

	Very poor
	
	
	
	0.0

	
	
	
	
	

	Ability to interpret and understand evidence a useful skill

	Strongly agree
	30.1
	32.7
	43.2
	40.1

	Agree
	67.8
	63.9
	51.6
	56.8

	Disagree
	2.1
	2.7
	4.8
	2.3

	Strongly disagree
	0.0
	0.8
	0.4
	0.5

	
	
	
	
	

	
	
	
	
	

	Do you feel course has given you confidence to be critical of experts and ask questions

	Yes, very much
	37.7
	44.1
	51.6
	50.5

	Yes, partially
	58.6
	52.9
	45.2
	47.7

	No, not at all
	3.8
	3.0
	3.2
	1.8

	
	
	
	
	


What do you feel could be done to improve the CAL exercises? (summary of comments)

· One common comment was that students were not aware of the CAL questions at the beginning of the course, indeed many did not find out about them until the end of the course.

· Students felt that better explanations were needed of the right and wrong answers.

· Several students suggested tutors go through the CAL questions in the tutorial groups.

How could we improve the Blackboard site? (summary of comments)

· In general, comments were very favourable with very few suggested improvements.

· Have more built in links to other parts of the site.

· Recommended books.

· Past papers.

· A discussion board where questions can be asked to tutors anonymously.

How can we improve the course? (summary of comments)

· Many students stated that they had found the course interesting, useful and well organised. 

· Some students felt there should be more variety in the tutorials such as more small group work and more interaction.

· Several felt that any revision session should be done much closer to the exam in April rather than at the end of the tutorials in January.

· Several felt that 2-hour tutorials were too long and that short breaks were needed.

· A few commented that they thought groups should be separated into those with maths/stats A level and those without, or that more help should be available to those without.

· One student suggested that the last session was delivered at the beginning of the course.

· One student commented that the handbook could be better organised and made the point that if you want to look back at bias you need to look through three chapters that each give some mention to it in different study designs.

Appendix III: Summary of student focus group discussion (14 students present)

The relevance of the course

In general, students were convinced of the relevance of Clinical Epidemiology to their future careers early on in the course. The students reported that they liked the sudden infant deaths (SIDS) example that was introduced into the first session this year and the numerous studies described in the different sessions. The students also stated that they found tutors’ experiences very useful. Two students commented that early on in the course they noted that journal articles suddenly made more sense. The course had been successful at making them question other’s research.

Tutorial sessions

The students were asked if there were any particular sessions that they felt went badly, that seemed less relevant or misplaced. Several mentioned that they didn’t feel the final session added much to the course and that this would be better replaced with some revision or help with the DIE. The point was then made that a revision session would be more useful closer to the exam, or that the exam be done earlier in the year. The students were asked specifically about session 9 on confounding and they agreed that it had largely been covered before week 9 and so could potentially be removed or replaced.

It transpired that some of the tutorial groups used the entire 2 hours and that others used an hour and a half. Students felt that the full 2 hours was often unnecessary and that was far too long without a break. Some of the groups did successfully have a short 5 minute break in the middle of the sessions but this depended a little on where the room was. This break also offered the opportunity to those struggling to ask questions outside of the whole group. The students whose sessions lasted an hour and a half did not feel such a break was necessary.

Tutorial groups
Many of the students (as in previous years) said it would be advantageous to split the tutorial groups depending on whether or not A level maths/stats had been studied. They felt that those that have done maths before get annoyed with the others asking ‘trivial’ questions and that they began to feel embarrassed asking. Some of those who had previous maths/stats experience said that they did find it useful but others did not as it was taught in such a different way. They suggested that a revision maths session could be held after a few weeks into the course for those who felt they were struggling. 

The students were asked if they felt their tutorial sessions were interactive and if they all felt comfortable contributing to the sessions. Many of the students (often the quieter ones) liked being picked on as it made them read the material beforehand and concentrate better in the sessions. It also became easier as the weeks progressed. They stated that they liked being split into small groups and allowed to discuss questions amongst the group and then feedback to the whole group. 

A couple of the groups seemed to have problems with some students talking over the tutor during the sessions.

Rooms 

There were no real complaints with rooms except that some of them did not have desks or chair rests to work on and that this made the long sessions quite uncomfortable.

Handbook

In general students found the handbook very useful and easy to use. A few commented that it could be made simpler in terms of the maths. They found the revision table at end of the book very helpful and the glossary, although they felt there were a few terms that needed adding or updating (they were not able to identify any there and then). 

CAL sessions & homework

Many of the tutor groups were not told about the CAL sessions at the beginning of the course and found out about it from other students some weeks into the course – or not at all. Most students found it most useful in terms of revision and were not sure they would have time to do it every week if it was made compulsory in some way as the reading and homework did take quite a long time. Students wanted to know if there was any way that the homework could be marked so that they get more regular feedback on how they are doing.

Data Interpretation Exercise

As in previous years the consensus amongst the students was that the DIE was very useful in terms of bringing the course together, getting feedback on their answers and preparing for the exam. One student reported that several students had expressed a wish for the DIE to count more towards the final mark as they felt it was more representative of the course than the exam. Others in the focus group disagreed and felt that the exam was a better reflection of the contents of the course. 

Students reported that there was a difference in the level of feedback that they received for the DIE depending on the marker and that some got very little at all..

The students felt that they needed more practice on designing studies as they are expected to do both at the end of the DIE and the examination. The suggestion was made that within some of the tutorial sessions the final tutorial question could be replaced with such an exercise where they have to split into small groups and come up with a study design. The students liked this idea and felt that it would also encourage everyone to get involved and would break the session up a little.

Examination

Several students commented that the exam had very little maths in it and that a lot of the tutorial sessions had been quite maths heavy. The majority of students in the focus group, however, said (correctly) that the focus of the course was on interpretation rather than calculation and that this had been made clear to them by their tutors. Some of the students felt that some of the tutorial exercises should be simplified, removing some of the calculations to better reflect this.

Library sessions

This year we were approached by staff at the medical library who run compulsory sessions to first years regarding searching databases such as medline. At present these sessions are not well received and the library staff are looking for ways to integrate the sessions more into their other courses. The most obvious link is with Clinical Epidemiology but at the moment we do not get them to carry out any searches as part of the course. The suggestion was made to the students of changing one homework later in the course to involve a search – possibly to find more recent evidence of an old study included in the tutorial session. All students could find a relevant paper and critique it. The students felt that this was a very good idea and would be good fun for them to do.

Other

One student noted that they had an observer throughout the course that was very advantageous since when they split into groups they had two people able to help with queries and discussion.

Students said they should be very strongly encouraged to read the notes before the session as it made the sessions flow much better and made them far easier to understand.

The students asked if there was an Epidemiology prize – they thought that this would encourage study in this area. 

Students stated that they would like to hear about more studies that have given the wrong results or caused more harm than good.
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